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In Appreciation

This guides was sterted during the 1970-'71 school year
as a cooperative effort in curriculun development. between
two states, Delaware and Maryland. OJenelle Caldwell, State
Supervisor of Foreign Language iEducation of Delaware, and
hnn Beusch, State Specialist in Foreign Languages and ECOL
of Mzryland, led the project. liiss Caldwell left her posi-
tion in Delaware at the close of the '70-'71 school year to
accept 8 position as Coordinator of Foreign Languages in
henrico County, Virginia. Miss Beusch and she continued
develorment of the project during 1971-%72. The guide is
still in e formative stage snd others are being asked to

review it critically for further modification.

Cpecial apprecietion is expressed to foreign language
teachers in Delaware and laryland whe gave so willingly of
their time to work on tids endea:or.




FORE ACRD

The United States is the only major world power which does nnt require
the student to learn to commnicate with at least one other lipguistically
different culture. Realizing that monolingualism limits one's perspective
on the warld, those who have developed this guide helieve that it is the

responsibility of the schools to provide progrsms of study which enable the

student to become fluent in a language other than his own. Further, they
believe that a study of the Latin language is invalusble in providing the
student with an understanding of the roots of that civilization and language

which has had a major influence on his own.
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RELATING EDUCATIONAL QOALS

Each discinline in the school curriculum contributes to the fulfillment
of the long-range goals of education. In other words, the total curriculum

is interdisciplinary in cheracter. The Policles and Programs Handbook *for

tle Ctate of Maryland outlines these long-range goals as follows:
l, Develop academic competences.
2+ Acquire and use the basic skills.
3. Develop economic and vocational competences.
4. Develop and maintain sound mentsl and physical health.
S. Be an effective citizen.
5. Be an effective family member.
7. Use leisure time wisely.
8. Appreciate other cultures.
9. Develop aesthetic values.
10. Develop morsl, ethical, and spiritual values.

11. Respond intelligently to a changing environment.

#Policies snd Programs: Public Secondary Education in Marylsnd, Meryland

i State Department of Education, Maryland School Bulletin, Vol. XXXIX, Number 3,
April, 1963.




GO#LE OF FOREIGN LANGUAGE S[UDY=

Forelgn lenguage study should:

1. Provide for active psrticipation in language, a form of culturel behaving
which permits the student to commnicate with another linguistic society,
thus breaking hia out of his monolinpual world. *:

Promote in the student an understanding of how a linguistically different
society behaves and -thinks, enabling him to gee tnat s own patterns of
behuvior and thought are not the only ones or necessarily the best.
Embrace the stuiy of all facets of the foreign culture, including com-
psring and contrasting of the customs, creative endeavors, and institu-
tions of the foreirn culture with those in the studsnt's own country,
thus deeperdng the student's understanding of his own cultural and
personal values.

Sensitize the student to the plurality of cultures within his own society
as well as in the world at large, and lead him to value this linguistic
and cultural diversityr.

Provide the student with understandings about the nature of langusge,

how it functions, and its roots in a particular culture.

Give the student better control over Mis own language by comparing
selected rhonological, morphological, syntactical, snd lexical patterns
with those in the foreign language.

Open up to the student rew areas of interest and enjoyment.

Open up to the student wider vocational opportunities in such areas as

bucinese, industry, military or government service, and the professions.

# lleferences - Birkmeier, Emma. "Modern Languages," Encyclopedia of Educational
Research. New York: Macmillan Company; 1960, p. B61-5880. Foreign Language:
A Guide to Curriculum Development. Delaware Department of Public l'I‘mst.z‘uc on,
1968. p. 2-3, 9-10.

##IM s requires long term study, beginning before the middle grades.

3




9. Equip the student for more mearingful travel.

10. Involve the student in activities which lead him to ever increasing

levelr of meturity in recsoning ;rocesses, crestive expression, satis-

faction of curiocity, exercise of personsl resjonsibility, and tolerance

of differences in attitudes.
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LXILTSTRATIVE CONCIDERAJIONS FOR PROGRAMS IN FOREIGHN LANGUAGES IN THE

MIDDLE GRADES

WMy should foreipn lanyuages be
offered in the middle grodes?

——— a4

The studert should have the opportunity to.
1. begin or crntinue develoring language
skdlls and mr'“ ¢ a case study of a

societ)

2, relate linquistically a-d culturally
with children of a foreign culture,
learning that both may participate
in similar activities and share sim-
iler interests and life goals.

3. understand that another culture may
have certain different cultural pat-
terns which can be contrasted with
his own, thus gaining a greater per-
spective on hi- own cultare and vslue
system.

L. acquire & new codin; system for another
real language. It is characteristic
of children of this age that they nake
up their own l»ngusges.

5. develop prea‘er awareness and &sppre-
clation of the different cultural and
linguistic groups who are a part of
his own community end nation.

6. strengthen hic command of the English

7 sguage through the study of a foreign

language.




Al.ich languages should be cffered? Languages which are offered in *he high
A school rchould be scheduled in the middle
gredes, This gives e&ch student the oppor-
tunity to pursue his chosen langusge until

he gains competency in it.

Who should study foreign languzge? Forelgn langusge programs at =ny level

"~ should be open to 211 students,

#hat kinds of programs should be | The curriculum ir foreign languages ahould

of fered?
he varied to meet the needs and sbilities
of all students. Content must exploit the
natursl interects of students at this age,
and be organized in a centinuous program
which ic 2 part of the total foreign lang-
uage curriculum of the school(s). This
foreign language curriculum should include
exploratory experiences which can be incor-
porated into other areas of the curriculum
(1anmuage erts, art, soclal studies, science,
etc.). Durirg the study of an area of

Latin American sociel studies, for examle,

the student should have some exposure to

the Cpanish language. These iypes of

experiences can occur throughout the elemen-

tary and middle grades.
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How rmch time should be devoted to
foreign languages?

How much subject matter shoild be
covered?

- e e ———— —

“hat happens to the student in
prade 972

A mirimum exposure of 30 minutes per day
is recomacnded for younger students, and
LS to S5 minutes per day is recommended

for other students.

In order for 51l students .0 have a com-
rrehensive program which includes cultural
enrichment activities as well as mastery
of the basic skills, it is recommended
that the iinimum progrzm for the middle
grades approxinute whst is usua.ly con-
sidered Level I and pert of Level II.»

In the last anslysis, however, each school
system must determine the ajrropriate
amount of content for its students. In
self-pacing programs the content covered
will varv eccording to the needs and

abilities of the i,.dividual learner,

If he is fortunate enough to enter a senior
high schonl with a contimious progress
program in foreign langueges, he will most
probably enter Level II at whetever point
he hes reached in his study. In & more

traditional progrem, he will either begin

#See Appendix for chart of skills and competenciec in lLevels I and II.
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What kinds of schedulirg patterns
exdst for foreign language pro-
grams?

What kinds of foreign language
programs it these acheduling
patterns?

Level II or be placed in an off-level
section. It is iuportant that he not be
rlaced either with students who sre beginming
their study of = foreign language in the
senior high school or studc~ts who have hzd

& one-year exposure to foreign languages.

1. The conventional time block

2. Modulsr scheduling

3. Flexible scheduling ae organized daily

or weekly by a team of teachers responsihle
for various disciplines and a certain number

of students

A1l of the scheduling patterns described
above allow for indivicdualizing of irstruc-
tion depending upon the human and material
resources available., All lend themselves
to large group instruction, small group
interactions, and supervised independent
work sessions. The following is an example
of how one L5-rinute block of time cen be
organized in terms of the three tyres of
grouping Just described:

15 minutes - I'resentations by teacher and
students to large groug.

20 rminutes - Supervised independent work
period in which students receive help on




individual problems, practice languare
skdlls with verious media or work on
enrichment activities,

10 minutes - tmall-group intersction ses-
sions with student leaders, native speek-
ing alde, and teacher.

Severel of the activities described above

may be golng or sirmltaneously and in any

' order,
; !
hiat zre the characteristics of a = A good program in foreign languages (for
~wood foreign language program in !
- the middle grades? . the middle gredes):

- 15 based on a written curriculum which
specifies the performance objectives
sought but allows for flexibility in
attsining them through unit planning and

A

-/ Bmdnterdiscirlinary approach.

S

+ = permits each student to have successful
learning experiences in the foreign

language,

-~ provides the student with maximum active

: involvement in the foreign language and

; the foreign culture.

f - uses & variety of multi-sensory materials
which imnerse the student in the language

i and culture,

? - 1s based on & wide range of audiovicual

j

materisls and equipment to insure muxi-

f mum indivicdualization.




eV

y = provides the student with experiences

é in the foreign language beyond the
classroon,

- provides maximum srticulation with the
elementary &nd senior high school programs.

- is open to &ll students,

- prrovides dsily exposure to the foreign

language.
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CAARACIT-IETICS OF THD LEsINKER TN fHE AIDILE GRADESH

At thie ape, i.e., 10-1} years, « chili grows in uneven, though constent
ttopes ¢ he jrogresces towerd muturity. As o result students st this rtage
exhdbit o very wide rerge of sociul and emotional attltudes, achievements,
and pereone] intereste. Despite this variation, however, there are certain
cherecteristics wlich appear to be cormon to many middle school learners and
which distinguish them from other age groups.

The middle school learner as a person:
- often behives inconcsistently ¢nd erratically ass he moves from dependent

to independent status.

is often self-conscircus and physically awkward,

constantly seeks the apprroval of his peers ard wants to be noticed.

tends to be idealistic and concerned sbout socisl justice.

has & tendency o be restless and talkative, wanting to get things
done in 4 bhurry.

- has ¢ short irterect span.
Mhe student as a lesrner of language:

- enjoys ¢ mlti-skill approach to learning end likes varied activity.

likes role-playving, singing, and gemes but 2lso shows interest in
developing end demonstrating more formsl skdills such as writing.
- learns vocabuléry more quickly than at an esrlier age but is less

able to imitate sounds and intonation and to produce them accurstely.

has a great desire for factual knowledge.

wants to know whet he is learning and why and to be zware of his own

progress.

#hdapted from "Sequence of Jrowth and Instruction in the Elcaentary cchoolS,"
California Journsl of Elementary Education, Vol. XYX, No. 2, pp. 108~120,

NRovember, 1961,




re sardc 1-nguepe nore as & thouvht rrocess than as ¢ spontaneour skill,
15 developin: problemesolvir skills «nd injuiry ;rocesces along with
the stility to think,

tenis to com.orimentzlize whit he has lesrned, dividing one type of
structure, inflection, or skill from another.

has a tendency *o5 trenslate for clarification znd security.

tries to #lter sentence patterns and to 7ive his steteaents

of nriginality 1nctead of accepting them &t face value.

In addition, come students zt sge 12-1L:

- show % rked growth in cneflytical powers.
are &ble to organize their learning.
demonstrzte sdded versatility ir the uses of word order for emphasis,
shades of ne&rineg, and implication.
show ircreusing interest in linguage as langucie; i.e., semantics,

marpholory, symtex, etc.
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(UGESTED CURRICILY FUR FORDIMN LALLUASES

Ty THE MICDLE GRADES

The ronls to he itressed in the foreign lamyuave rrogrem for the middle
pricdes rre storred (*) in the chart below. [he other gouls ere not to be
iprored, however, but are to be touched upon when approrriate. The major
thrust of the rrogram throughout is the experiencing of znother culture through

ity language. The content of the curriculur: focuses on those are.s of exper-

jence in daily living which are comorn to children of the riddle grades in

the American and foreign cultures, It also focuses on ‘he foreign environment
in which these experiences teke plece--its geography, art, msic, folklore,
Jances, etc. 4&n interdisciplinary a:;roach, therefore, is perticulerly appro-
priate for the development of each unit theme.

Overall Goals of the Program

¥1l., Active use of the foreign lsnguage: listening, speaidng, reading,
and writing.

#2, Experiences in how a linguistically different society behaves and
thinks.

#3. A deerer understanding of Americern life through compsrison and con=
trest with the foreisr culture.

#4. L greater sensitivity with regard to the plurality of cultures within
Anmericen rociety and the world.

#5, A better understanding of the nature of l-n,usge, how it functions
ani its roots in e particular culture.

6, Greater control over one's own language.

+7, Brozdened interests, \mowledge, &nd enjoyment.

8. Wder opportunities within one's chosen vocation.

e

i
3
:
i
H
4
¥




9, I'reparation for meaningful truvel.
. “17% Increzring levele of maturity in reasoning rprocesces, creative

exprescion, satisfsction of curiosity, exercise of personal respon-

eibility, and tolerence for others.

H
K
3
H
4




Surriculum Cormponents

[he totsl foreign lenguage curriculum, in light of the foregoing goals,
chould be based on a systemestic development of the following curriculum com-

ponents:

Yey 1deas: cultursl, crosc-cultural, linguistic
Licterdng comprehension
Speaking (including pronunciation, intonation, and stress)
Reading
Ariting
-- Vocabulary
-~ Perscnal development and enrichment
These components &are broadened and deepemed through successive curric-
ulum uni ts so thet languege skille, information, s&nd cross=-cultural under-
stendings are constantly presented, reviewed, and combined with new learnings
in these areas.

Broad heme

To achieve maximum integration ond progressive development of the com-
porents described above, the total foreign language curriculum of the middle
grades can be orgsnized arnurd a broad theme which allows for the systematic
development of fundamental skills in the foredlgn language through a search
for cultural knowledge and unierstanding. The following are a few suggested
broad themes:

« A Voyage into Time: The Roman Jorld

- English for our Friends from Abroad (ESOL)

= Two dorlds: The Spanish-Speaking World and Ours (bilingusl education)
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-~ The French«lpesking 4dorld: You Are There

- Life in the Germun-Speaking .jorld

Other poisible broad themes may be decided upon involving other subject-
maiter areas such &s soclal studies: for exsmple, "Central America - Ite
People and Its Langnage,"

Sources of Content for Curriculum Units

Aithin the brocd murriculum theme choser. for the widdle school foreign
language rrogram, specific curriculum units can be developed which lead the
child to identify more and more with the language and the culture of the for-
el(m soclety. Listed below cre a mumber of possible content sources from
which specific curriculum units apyropriate for the middle school student may
be orgenized:

- Courtecy petterns

Family 1living

Friendships

Daily activities (the school, marketing, eating, telerhoning, etc.)
Historical and ~eogresphical setting

Clothing

Holliays ¢nd recrestion

Lelsure time activities

Travel &nd vacations

Transportation

Crestive endezvors (Ex, - art, crafts, folklore, songs, dance, poetry)
Clubs and group activities

Careers

Influence of the culture in Americen life, including the locel corrmunity




Specific unit themes zre drawn from these broad content zreas and
developed through the curriculum co-ponents. It is conceivable that one
unit theme will draw from a number of the oroad areas and will develop
ezch nf the comjonents. This typre of unit provides msximum opportuni.ty
for a truly interdisciplinary and integrated curriculum. A unit theme

such ar "Jhat it 15 like to zttend school in Germany," lends itself to

incorporating interdisciplinary experiences from &rcas such as: customs,

kinds of school: ani curriculum, class schedules, rusic, art, games aud
crorts, personal relationcships, holidays, dress, school buildings, and
classroons.,

In the next section, the writers present steps in developinz & unit
of work which ic interdicciplinery in nature, [heyv hope that this unit

will be helpful.




SONSTRUCTING £ UNIT U’ ST'MY FCP THE MIDILE SCHOCL

Purpose of this section

The purrose of the following section ic to help the teacher build the
curriculum, The section presents a framework for a unit of study which has
&5 its component parts: key ideas, concepts, performance objec*ives with

acsessment tests, and tasks., MNo attempt has been made to develop each com-

ronent fully, but instead to explein how to develop each component and to

give en~-gh specific examples withir each one to guide a teacher desiring
to plen in this manrer,

2 fferent organizationzl patterns Ior instruction are possible. e
orzznization of the following sample it eround performence objectives has
heer. chosen becauce of the flexibility which it affords t..e teacher and the
student. In a situation in which the cless moves together unit by unit, or
in on individual continuous progress program, the student know: what is
expected of him at the outset. His goals are clear. .[ith rich resources
rrovided in the clsassroom, highly motivated students czn arrive at their
own performance objectives with less direct help from the teacher than in
the conventional lock-step organizational pattern in which the student learns
the poals of his study in ¢ day-by-day fashion.

Becauge the teacher has orgsnized the total unit for implementation
before its actual use, he is not burdened with preparing lesson plans on &
daily or weckly basis. He can, therefore, devote nore of his energles to
helping students manage their own learning. Such an organizational psttern
also lends itself more easily to evalustion, nnt only at the end of the unit
but also in minimzl cteps along the way. Each student is then assured of
some feeling of success and rrogress. This also makes accountability essier

since eveluetion is built in as ar ongolng process.




The student ic involved in large groupr work, small group work, and
independent study es he zttacks ric learning tasks.

_j_. Note 9_{ Caution

The members of the Curriculum Committee for this guide do not believe
in rigiditr in any type of orgenizstional planming. Advence planning does
ot preciude the edidition of learning activities by the teacher and by the

student during or at the t~rinni.»v of the study sugpested here. In fact

TN

this built-i1 flexdbility is encouraged.

T
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CONCTRUCTING  UNIT OF STUDY

CTHP OUE: Choosing & Unit [heme

Consideraiins for Choice Applicetion
Of Theme
J4il1 the choren theme frr the unit: Theme: Jhopping, Cooking, Jining &

la frangaise
—_——
« increasa or broaden the number

nf citnetions in which the stu- This theme war chosen from & continuing
dent cen perform actively in progran in a textbook but was reworded
the foreign culture? to broader. its linguistic and cultural

. extend the sindent's control base, Materials ere drawn from other
over the four fundsmentazl skills cources in addition to the text. (Single
in the foreign langnage? ' terts are, ir most instences, lirited.)

o increase the student's know-
ledge of the foreign culture
and of his owr culture?

o involve hin in 2 variety of
learning activities? |

« incorpornte the uce of a vari-

ety of materials and sudiovi-
sncl equijment?

. lend itself to interdisciplin-

sry activities?




- -

- P 70t Steting the Overell Purpose

Ffter choosing : theme, the over-
il purpose of the unit uhould be

ctated briefly,

e en . ——

of the "nit of Study

Shopping, Cooking, Mining 4 1s frangaise.

Overall Purpose

The rurpose of this unit is to provide
experiences where the student cen ectively
participate in chopring, cooking, and eat-
ing situetions within the context of the
French culture. It should also help him
to become sensitive to di fferent customs

and values, and in turn, to become more

aware of his own,
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STEP HREL:

Definition of 'ev Ideas

Key ideas are the substance or the ‘

essence of leurning experiences which; 1. Lenguege is culture.

remains with the student long efter
the ckills and facts which develop

then heve faded. Key i4daas synthesize
lecrning, giving it wholenecs and
meaning. Without them, learning is
disconnected and mey seem trivial tc

the learmner.

The key ideaz chosen for a curriculum;
unit also provide the basis for uLh2

choice of objectives and content. i
The search for keyv ideas under the
sidllful puidance of the teacher !
acsures the learner of experiences

in discovery. l

]
1
f
|

2.

3.

Se

Selecting Key Idees, Lirmuistic end Cultural

velected Examples of Key lLdeas
from this Unit

Foreign words heve
English connotations to the learner
unlese presented in their own particulsr
cultural context. "Un caf§" to a French-
man is not 8 cup of instant coffeel
Shopping in France is usually & daily
affair although the "supermsrché" is
growing in popularity. For the three
commodi ties which must be just right,
however -= bread, wine, and meat -~ the
french housewife shops at specialty
shops.

Frenchmen love to eat. If the budget

is to be cut, food is the last item to
g0,

The daughter is often expected to help
with planning, purchasing, and preparing
food.

Food prepsration is considered a fine
art, consuming much time. The French
chef has gained en international repu-
fhe French zre not overly fond

tation.

of canned goods or TV dinners.
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I €. The table getting is different in France.
Forks and spoors are placed with tinec

of the fork and howl of the spoon facing

down rather then up. The spoon is pleced

horizontally ebove the plate.

7. The Frenchman serves lis food in a series
of courses, each on its own separate
plcte, so that the taste of each cource
can be cavored without interference from
the other foods.

8. It ic rot considered poor tsble menners
to put one's forearms on the table in
France.

9. The Frenchman raises food to the mouth
with the fork held irn the left hand
when cutting food with the knife.

10. Mesl time ic conversation time for thre

whole family.

11. Ordincrily the Frenchman takes two hours.
for lunch {noon to 2 p.m.). This is
his mein mesl of the day.

12. Building vocabulary in context referring
to food, shopring, and ezting, in addi-
tion to nse of new ctructural items
(orthographi cal changing verbs and object

pronouns) incresses the student's control

( over languare.
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CTEP OMR:  Crnosing Corcepts

Definition of "Concept"

Concerts about culture and language
.re expresced through thre medium of
worde und phrases. The latter are

the building blocke necescary for

the underctanding of key ideas.

One's concepts about culture and
lanpuage are derived from experi-
encing or observing those predict-
~hle ways of behaving known zc¢ pet-

terns of lznguzr~r #nd patterns of

culture. The concer* of the term
" rect ohject pronoun" Las both
eimlerities and differences in

Englich ¢nd French. These must be

- — T— St W S—

made clear. {4 phrase cuch as "le
cuisine frangaife" carries with 1t |
certein concepts ebout French cock-

ing, chop; irg, ani el iing patterns

which must be cxperienced and

observed in order to be understond

end fully eppreciated.

.- oz o

Petterne of culture mey also include

velue Judgmente.

Thue the rhrése

Cultural:
. la cuisire franiaise (French cookingd .
. speclalty shops
. le franc (monetcry unit)
. cordon bleu (gourmet cooking)
. 1la cuisine (kitchen)
. the French refrierator
. French table setting
. Yanners &t table
. Conversastion st table
Lelected Vocabulary Items:
. lc supermarché (surermarket)

. 1'épicerie, 1l'épicier (grocery store,

grocer
. la boulsngerie, le boulanzer (bekery,
baker{
. la boucherie, le boucher (butcher shop
butcher)

. acheter (to buy)

. la soupe & 1'oiznon (onion soug)

. les cételettes de mouton (lamb chops)
. sauce Béarnaise (one special sauce)

. 16 salade (szled)

. le pain (bread)

. le fromzge (cheese)

. les fruits (fruit)

. le vin (wine)

. 1'entrée (msin course)

*




-l

»

{ "la cuirine francaise" msy cuto- Jelected Structural Items:
natically mean "excellent cook- « orthogrsphicel changing

iny, superb food." verbs - "&cheter" family

. use of "jrendre"™ in present tense with
food

. use of rhreze "aller yrendre™ with food

. use and position of ohject pronouns in

following rhreses: 1le voild, 1ls voild,

les voild.

o imperstives: donnez-moi, donnez-nomg

4
i
!
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‘TEP FIVE: .riting Performance Ubjertives

Cheracteristics of a Sample Performance Objectives
‘ Performance Obiective for this Unit

1. It describes the action the learneri P,0. 1
will be expected to perform at the Z (Mven the materisls, tools, end directions
end of a particular unit (or year'si for in-class and out-of-class lesrning
aork) . % activities, the studen*, by the end of

2, It states tle conditions under this unit should be &ble to:

which the student will be expected . demonstrate his understanding of a

to perform and linmitations, if any, minimum of six custons or patterns of
and the degree of yroficiency re- sropping, cooking, and eating in France
quired. which differ from his own.

AWS]
.

It serves as & guide to the stu- Assessment lasks (to be given ot end of unit)

dent in his work. 1. Use six cartoons which depict custome

L. It will be tested ¢t the close

|
|
%
i
!
! or patterns of shorjing, cooking, and
!

of the unit with students in ; ezting in Frence end in the United Ltates. '
situztions different from those ; Jrew a star (%) by those which are French
activities where they originilly f and a circle (0) by those which are

learned to perform viriwms actions.: typical of our country.

Preferably, the student will be % 2. Pretend that you are visiting in a

tected on his performance of ~ich | French home. #rite in English no more
objective in three different situ- : then one papge on what you would say to

atione, : a member o1 the family sbout what you

have leerned about likenesses and dif-
ferences in their living compered with
that of your own family. Be sure to
(“ include at lesst six likenesses or dif-

ferences regarding customs.

H
i
1
#
4
4
|1
%




3. From the lict below select three French
words which heve contextuel meansrgs
which are different from their Englich
equivalents and explain what there dif-
ferences are.

le vin

la cuisine

le pein

le déjeuner

1'entrée

le beurre
P.0. 2
.demonstrates that he comprehends aurslly
the basic French conversations and read-
ings in the unit by

(1) following directions and coma:nds given

him by the teacher; (2) matching French

statements -iven orally with visuals or
English equivslentc; (3) listening to a
conversation in French and answering questions
in writing (in English or French) about its
meaning,

Assessment Tacks (to be idiven at end of unit)

1. In the classroom there are many objects
and drawinss which you have leerned to
identity ant telk about in French in
this unit. Your teacher will usk you in

French to point to ten of thase objecte,
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2, On tape #1 there are five complete
sentences in French which you have worked
with during this study. You are to lio-
ten to each statament one time and then
write the English equivalent in the

spaces provided. Stop your machine after

each statement to give you time to write.

1.

2,
3.
L.
5

3. Your teacher and the native-spesking aide

will present & conversation in front of

© e e m—— e e p————— ¥ ———— et

the class dealing with our study. Licten

| carefully to their presentation and the
questions which they will ask about it.

Answer their questions in English. If

| you wish to try your hand at French answers, -
fine! You do not heve to give complete

sentences.

CRLICENIGS

1.

(XTI

2.
3.
L.
ol : 5.

ot
T 8
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i { P.O. 3
, o+ demonstrates his ability to use orally the

vocabule~y and structures in this unit

— —

about shopping, cooldng, and eating in the
following types of conversational situations:
asking and ancwering questions; role-playing;
: identifying objects in the classroom in

complete sentences.

Assessment Tacgks

1. On the table there are five objects whose
names you have lerrned. You are to identify
each object in complete seritences. If you

wish to add other comments in French about

them, fine! You are expected to identify
all five objects correctly.
2. You are to take the native spesking eide

on a tour of the classroom, asking for

A e S e« o - Cm_r———

what you wish and passing the "time of

day" with her. She wil) be the shopkeeper

at each stop. Your tour is to lest no

[

more than five minutes. The aide will
record a comment about your performance
on your evaluation sheet,

3. On tape #31, there are five questions in
French. Space has been left on the tape

for you to answer each of these questions

;
i
¥
#
i
1




{ in complete sentences in French. Yocu

are expected to have & minimum of four
correct answers. You may listen to the
quactions end practice your answers before

recording them.

PO, L

. Read eloud in French with scceptable pro-

munciation sand invonation recombinations

of basic readings which use the same

. w—cwe s

i vocabulary and structures in this unit.

Assesement Tasks

1. Below ic 2 reading exercise sbout shopping.
Read 1t over several times to yourself,

! then to the aide. Be sure thut you prac-

tice reading it in thought groups, with

! attention %o pronunciation and intonstion.

The ajde will record a comment on your

evsluation sheet sbout your performance.

- mmay e e

Reading ;
Marie v: ce metin & 1a boulengerie acheter ’

du pain pour le déjeuner et le dfner. En :

route elle rencontre son amie Jeanne qui .

désire prendre un coca-cola au cofé. Elles

vont su café de la Paix, prennent un cocs-

cole, et puis continuent & marcher ensemble

vers ls boulangerie,
( 2. Below is a 1list of ten words and phrases

which you huve learned. Read them over

1
l
H
=
’;i
#
=




to yourself silently ani then read them
to the aide.
1. Cordon bleu
2. 1'$picerie
aller prundre du café
Voild le fromage
Voulez~vous prendre du chocolat?
‘wand prenez-vous le petit déjeuner?
Je prends le dfner & huit heures,

Donnez-moi le beurre, s'il vous

plaft.
Robert parle ovec ses parents
pendant le repeas.
Jenise prépare la salade pour 1la
fardlle,
3. Below is a conversation in French. Choose
& classmate and prepare to read the two
different roles to the teacher. She will

comment on your performance. You nmay

change the names if you wish,

Au Restaurant

Maman: GQu 'est-ce tu prends, Robert?

Robert: Je prends de la soupe & 1'oignon,
une s:lade, une cdtelette de mouton,
des pormes frites, un verre de lait,
et aprés, un desegert, J'ai un faim

de loup!

Maman: Tu as bon appbtit aujourd'mi. Gagjon!




P.O, 5

. Additional camples of Performance

Objectives

Read silently in French recombined materi:sls

based on the vocabulary and structures in
this unit, «nd demonstrste his reading com-
prehension by

(1) anewering questions

(2) summarizing mearing

(3) retelling the story in his own words

Asseasment Tasks

Space does not permit inclusion of assess-
ment tusks for this objective,
PO, 6

. Demonstrate his ability to uce in writing

whut he has learned to sey in this unit by:
(1) takdng dictation
(2) writing from memory
(3) answering questions
(4) askine questions
(5) completing sentences from given cuec
(6) completing paragraphs, and #ialogues,
from given cues
P.0, 7
« Use all of the following verb forns with
& mnimum of 90 percent accuracy in the

affirmative, negative, end interrogative
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ir speaking #nd uriting ectivities: the

rresent. tense of "prendre", "aller prendre”,

acheter",

! « Use all of ti.c followlng phrases appro-
priately and correctly in complete sen-
tences: "le voild", "la vo1ld™ "les voild";
"Donnez-noi"; "Jornez-nous.*

P,0. 8

/

. Identify or produce the sound "u" in a

I

|

i given number of spoken and written French

% words with a minimim of 90 percent accuracy.

. P0. 9

» Accept responsibility for hs own work as
evidenced hy use of time, scheduling work,
attitudes, initiative, znd propress. Both
the teecher and the student will evaluate
this importent area of his work.

P.0, 10

« Choose frHa a varlety ! optional tasks
for additional reinforcement snd enrich-

ment. These optional tasks will increase

' the student's ability to handle the pre-

ceding performance objectives.




4 O L1X: driling lasxe for . arri~ulum U'nit

Infidtion of & lack: 4 task is # clearly defined lecirdng ectivity, one

emwll step in o contimuunm of learning activities. Lach task in & learning

continuun should build towcrd those skills and understandings which enable

the student to demonstrate and evaluate his competency in terms of performance

objectives., e continuum can be interpreted as the equivalent of the daily
" lesson plans of the teacher. In the context of thic organizational structure,

however, the student has the pler in which his responsibilities are clearly

delinested,
Each task muct:
« explain to the student what he is to do
. indicate when he can bhepin
. indcete facilities and resources available for the task
| % » deccribe uny limitations in the activity
+ include an assessment task to indicate to the student how
well he has rerformed
If the studert does no: perforn at the level of expectation, he is
recycled into the same activity or into another one which will help Mm
reach the desired level of proficiency. Often, three tests are prepared
for each task for use by those who msy need recyeling.
If the taske zre clearly stated, many students will accomplish them
Jdthout much Airect teecher ascistance. shen they have completed one task
successfully, they can proceed directly to the next tack, or to another

one ir. the contiruum for which they feel prepared, or to &n optionasl task.

-~
n
%
H
4
3
%
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Sample fasks For This Unit

Ihe performance ohjectives for each task are listed in both the teacher and

the student sections,

It is suggested that the teacher resd the student

cection for each tzsk before reading the teacher section.

1. Introduction to the Unit

Teacher Tasks

. fefer to P.0.'s 1 thru 10,
pares 29«36,

. Provoke interest and provide an

|
i
3
@
|
f
|

overview of what is to be

i

acconpliished,

(a)

(b)

(c)

set ¢ small table in the

French menner snd ask stu-

f
!
{
dents to comment on if- !
ferences »nd similarities ‘

with table settings in

their own homes.,

lead grour in peneral dis-
cussion about their role
in family customs of
shopping, cooking, and
esting.

find out whrt the students

know &bout French cultural

. s s e~ v e = v o —

patterns of shopring, cook-

ing, #nd esting.

i
!
!
]
!
|
i

Student Tasks

Task #1

Student Objective: To find out the theme

of the unit, its purpose, what it is all
sbout, and what ic to be learned from it-
Tesk: Participate in the larre-group ses-
sion directed by your teacher. If necess:cry,
reresd the rerformance objectives for the
unit which will be given to you.

fask Assessment: irite a short statement

of no more than ~ae~half page of whet you
expect to learn from this unit. Your teacher
will read your statement, comment on it, and
place it in your folder to help you evsluete

your progress at the end of the unit.
POO.‘B 1l thru 10.

. N




(d) end the dissussion with tlds
cuestion: "If you were & French
girl or boyr, how wonli you shopjy

cook, zni eat? This juestion

leads directly into the thens: i

of the unit: "choppinp, cooking

and eatire & la frencaise,."
& 18 lrancalce

(e) rive an overview of the =it

«nd distribute the performance

objectives ®or it, Discues
the objectives with the group
and tell them how thelir daily
work will help them to achieve
these objectives,

(f) read students' statements to

determine effectiveness of

the introductory presentation

and adjust plens ac - ingly.

2. Developing Listening Skills

tefer to P.0, 2 2lso (1) (3) (7)
(9) (19) - Pages 29,32,35 and 36.
(2) Prepare and assemble the nec-
essary audio-visuel materiels
and equipment for thic tasks
« plctures
. trensparencies/overhead

( . Plastic vegetables

.
d

}

x

—— . P———— s . mens -

—

Task #2

ptudent Objectives: To recogmize the

kollowing when you hear them said in French
in a short dialogue:

» Four types of soup

————

. Four types of veygetsbles

. The verb "prendre™ used with foods

——

sk: Particirate in the large-group ses-

|

on where your teacher will demonstrate

{
!
4




(b)

(c)

(4)

(e)

-0~

. tzpe-recordings/tape
recorder or casse.te

. Language Master Cards/
Language Master

Prepare and tare & ten-item

listening conprehension test.

Two other versions of the

test chould also be prepared ;

for those students who will

have to be recycled through f

the material,

In a lurge-group demonstra-

tion session, teech the

neaning of the following

items in the context of a

short dialogue:

. Four tyres of soup

. Four types of vegetsbles

. The verb "prendre" used

with foods. {

Provide additionzl individuel
practice for those students
who reed it (with the Lang- !

uage Master, for inctance).

Yvaluate the students! grasp !

of meanding on 2 ten-item

listening comprerencion test

and drill the meaning of the items listed
above, At the end of the larga-group
session you nay want to take the listening
comprehension test right away. If you feel
that you need more rraetice, however, you
may join one of the smaii\gggnps*workine
with the teacher or &n s&ide, or you may
drill yourself on thre Lenguage Master using
cards Al through 410,

Task Ascessment: /hen you are ready to be

tested, ack the teacher, aide, or a student
“who has completed the task successfully to
check your competency. You will be asked
to point to pictures of the object when yon
hear them. OSince this is basic material,
you must reach 100 percent accuracy on this
listening test. Record your score for thire
test on your evaluation sheet with the date.
If you were not successful on your first try,
practice some more, and try Test #2... o
on to Task #3 or work on the following
optional task. P.0. 2 also (1) (3) (7)

(9) (10)

Optional lask #1: Read the Xerox copy of

the newspaper article (0-1) describing the
training needed to become a famous Frer.ch

chef. Write four statements sbout the




‘ involving the matching of article and place your paper in your folder
visual «nd orel items. The for your teacher to read.
criterion for the test is 90 P,O, 1 and 10
;erc;nt accurac/,

(f) Provide additionsl help &nd
rrectice for thorse students
who do nol reach the spec-
ified criterion. We-evsluate
these student:s by means of
comprehension Tests 2 and/or
3.

(g) Have pictures ari cessettes
ready for those students who
complete luck #2 almost
imnedi~tely and choose to go
on to lack #3 rether then do
the following optinnsl tasks,:

(h) Provide optional enrichment !

taske for those students who

rre successful on their firaq
try at the fr-essmunt Task,

3. Developir.z Cpeakding Skills Task #3

Pefer to PO, 3 also (1) (2) (7) ! Student Objectives: To be sble to name the

(9) (10) - Pages 29, 20, 35, 36.] following items orally in French from pictures

(a) Prepsre rd assemhle the " with pronunciatior end fluency acceptable to

necessary sudio-visucl the teacher or teacher aide:

-

( meterials and equipment for » Four types of soup

-

n
i
.
51
%
§
3
d
5
i
3
3
3




(h) Prepsre & ten-item spealdng

thic tesk:

plctures
trensyerencies/overhesd
tepec/teye recorder

cor.ettes/cassotte

recorder

test which irnvolves the
identificstion of a series
of pictures. For those stu-
lents who mus* be retested,
the order in which the ple-
tures is shown rust be
changed.
In a lirge or medium-group
drill sescsion, teach the
pronunciation of the follow~
ing items in the context of
a short dielogue:

. Your tyres of soup

. Four tyres of ve eteble

. The verb "prendre"

used with foods.

Provide additional practice
for those students who need
it: @& small-group 4rill ses-|
sion or individvwel practice

witl 8 cassette.

. Four types of vegetsble

. the verh "prendre" used with foods
lask: FPorticipate in ¢ group drill session
where vou will rractice the items listed
above in a chort dislogue. A4t the end of
this session, you may want to take the test
on this material right away. If you feel
that you need more practice, however, you
may Jjoin one of the small driil groups con-
ducted by the teacher or teacher aide, or

you may choose to practice independently

using the pictures in your textbook (Page L48)

and a cassette (#3=5)

fagk Assessment: When you are ready to be

tested, ask the teacher or the teacher aide
to check your competency. Since this is
basic meterisl for speaking in French, you
must reach 90 percent accuracy in naming the
items from ;ictures., Your promunciation and
fluency in French muct be at lesst "acceptiable”
i.e., a mMnimun score of 3 on a O~5 =scale.
Record your scores for the test on your
evaluation sheet with the date. If you were
not surcessful on your first trv, practice
sone more with the pictures and the caessette
and try Test #2.

ees Go on to Task #4 or work on the follow-

ine optional task. P,0, 3 (1)(2)(7)(10)
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(z)

(h)

Q

ERIC

PAFulToxt Provided by ERIC

iroficier ey dir

thece 3tems by Livire thenm

identify tern ;i:turec. te
eriterion for

thies tect is

Q) jercent ‘c~rarsey in
identificetion. rluency .nd
promuncic tion che 1 reach
a minirum off 3 ~ -5 10l
Provide ¢ifitioncl hely end
jrectice for thoce @ tudents 3
who Ao tnt rerch tle spec-
ified criteric, Ne-eveluate

these students by aecanc of

rjecidr- sest: 2 and/or 3.

li~ve lirection sheets for

sk L revdy for thore stu-
derty whe complete leck 3
alnnet 1.11edic telv and choose
to o on to lask ! rather
then 1o the optinnal er—ich-

nent tusk,

Froride spti-rel errichrent
i
tasks for thiose students who !
i
ere surcessful oar their firsv

try at *te hLssecsment Teck,

————

PL.1, 7, 3, 8, 9, 11

Optional Jiek In the pocket (0-2) for

i)
[

this tssk, you #4111 Tind ten illustrated

Thase c.rds describe

T . . -
Leauege Mot her vards,

A )

tow "L& soure & l'oignor" 15 grepared. Study

and prantice efch card seversl tines on the

Lrrpe e

ge st ter,  Then you ere ready, go to
your teacher :ri identify the ingredients onr
each 117 urkr tet cord, I€ you wish, try to
Jescribe in cortences how "la soupe 2 Y'oignon"
ie prereared.

P.0. 1, 2,3, 8,9, 10
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'y - s LY, . : Y, o~ ve
o Sevelcpive perniag L Leadiy Fask

-]
{ i lls Ctudent Ubiectiveu:
efor o D 4 e 0 ) (D 1. J0 re.d the conversation on ore 41

) (7 (B) (9)

(a) Irepere arl accemble the nec-

of your textbook f{inertly :nd cleerly.

¢e To role-;1:;v, fron memory, the conver-

escary mudio-visuel mzterials sation on 1epe L) of your tertbook
anl squij.ert for thie tecik: fluertly :r.i1 clearly,

. “extbooks Tack

A . tepe/tere-racorder l, Perticipete in 2 lsrge-group session

o Yible iri tuble rettirg wherc, with the help of the tezcher,

. jTOLs, ¢uch es Frerch ' you will nrsctice readin: aloui the
menug, wopkdne, miter'd convers:.tion on proe 41 of your text-
towel, e4c. book, -

(£) In ¢ large-groar rituatiorn, 2. Zecome ¢ member of & small group, clooce
re:d (model) the “"conversi- & role 1: tre conversation, and prepare
A" ae prce 1 of *the % to rresent the whole conversction as s
tertbnok, Jhe studert. fol- ! grour for the teecher or side. You may
You (reed) (ilertly in “heir vant to suz-est to your group that you
tezibosks. 4t & seconi ctep, set the tehle.
resi elmud the rert: ~f the | Use whatever propc ere evailable. The con-

|
anther ani tie wiiter; heve g versution is on Tepe #3 if you wish to drill
; the ctodent: recd chorally i yocurself further on your part.
the nliliren': resronsecs, . lesk i.ssegenent: Act ont the conversation
Lo O third rer, real the é with the rest of your group for the teacher
1]

paris of the ch'Vitrew nd " or the side. VYou st recch ¢ mduimum score

are

brore the studerts reed cho- of 2 on & 0-7 scele, lugzections und come

( relly *twe rolec of <he motherj ments on your performance will be entered

Ve e e s - ——

[€)
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(e)

(e)

ind the weiter, ¥inddly, recd
one role «nd heive the studente
rezd the responsecs clorelly,
Poirt out how the sound *"ou"
i< coded as in "godt."

Lote: st this roirnt, it mirht
he hrou;-ht out froi a discus-
sion of "chicun & son goit,"
an exprecsion urdich eprears in
the conversction, chst French
ciildren yenerslly do not heve
mich choice or say in whet the{

eat: 1.e,, they are expected

on your evaluation sheet for you to read.
P.0. & (1) (2) (3) (5) (7 (§) (9)

Nien you have completed Task 5, get the
direction sheet for lask 6 and begin work

onit.

to est whet is put in front of[
theu, '
As the stuients work in small !
groups, rrovide whatever help
is needed.

Kveluate tie ctudents' rerfor-

~ance in tre role-playing

situation (lask rssessment).

t
i
:

On the evsluation sheet, note '
gross errors *n pronuncliation
and structures for renedial

work &t a later time,

Review the evaluation sheets

}
!
H
after all the role-pleying f
i
{
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sessione have been completed.
( l.ote those students who are
below the task criterion (3
mim:mn of & 0-5 scale of
fluency end eonprehensibility]
and plan for additional crizll¢
group work to lelr these stu-
dente achieve & grester
degree of fluency.
(f) Have direction sheets recdy
for thove ctadents who com-
rlete Task L almost immedi-
ately and choose to o on to
Task S,
©. leinforcement of Vocabulary Task #5
Qefer to P.0. 6 alco (1) (7) ©) Student Otjectives: To prepare your own dic-
L(19) tiorary for the vocabulary items lesrned in
(a) If this type of scsignment thic unit. In this task, you will prepsre
is bein, &at-empted for the entries for the followirg itenms:
first tine, some further . Four tyres of soup
exrlanatinn--~beyond the . Four types of vegetables
instruction sheete=-rmcy be . The verb "rrendre” used with foods.
needed for individua) stu- ; Task: Draw or collect rictures of your new
dents, Tiis task may be i word friends c¢ listed above for your diction-
zutd gned for homework, | ary notebook. From your textbook, cony the
(b) Check the notebooks partic- dialome serntence widch describes the picture
( ularly for accuracy of ; next to it. Underline the specific word
1lcbelling ¢nd spelling. " represented by the picture or drawing. 3e

¢
}
¢
i
%
H
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(¢) If this task i: czrried out
i1 the clazssrocm setting,
optinnal enrichment tuasks
chonld be [ rosided for thore

students who finish early.

¢. Developing Grarmatical Concepts

Lefer to P,0, 7 (1) (2) (3) (L)

(=) (6) (9) (10)

(2) Prepare arnd scsemble the nece
essary audio-visual meterialg
and equipmen. for tlis task.
« textbooks

« plctures

sure co speall everything correctly.

luLk Zssessmants:  liave another student check

your work for sccuracy of labelling and spell-
inge the final checkiny #4111 b done by the
teccher or 'the aide. OSince thds is bhasic
materizl, you must rcach 90 percent accuracy.
If you finish this task early, g0 on to the
following optional task.

P.0. 6 (1) (1) (9) (10)

Optionsl leck 3: In the Lesource Are2 of the

classroom you will find several French cook-
books written in Fnglishe Turn to the section
on vegetables and how they are usuelly pre-
pared by a French housewife., List at least
four differences that you cen think of with
the wey vepetables are bonght, prepsred, or
eaten in an Afnerican home. Plzce your work
in your folder for your teacher's comments.

P.0. 1 (9) and (10)

Task #6

Student Objectives:

1. 7o use all forms of +the verb "prendre"
correctl; in speaking French, particularly
with foods. You will remember that when
you use "prendre" with nemes of foods it
means "went". For exemple: "What kind

of soup o you want?"




. 8lot bozrd

. tape/tepe recorder

. Cussette

(b) Frepsre s seven-item or:l

question/answer exercise on

the verb "prendre" as uced

with foods., Iwo other ver-

sions nf the test chould

»lso he prepecred for those

'
students who will have to be |
}

(c)

In a large-group demonstra-

tion session, drill the verd

"prendre" with various foods

. ——— - ———— e

using pictures and two or

more of tle followling types

of drills:

- - rv———

. repetition

. substitution

. cnrrlex substitution

. transformation (singular/

rlurel ot jects or ques-

tion/answer.)

Conclude the demonstretinn/drill

session with the pzttern genersliza-

tion on the verb "rrendre" - chiefly

( l.ow the verb endinge differ fron

recycled through the material

2. fo understand how tldis verb is different
from other verbs you have studied as far
as the endings are concerned.

fask

Participate in the group drill/demonstration
session conducted by your teacher. After the
session, study the verb some more -~ you will
find & summary on pege LO of your textbook

at the bottom of the page., If you need more
oral practice, use the cascette labelled D-6.

lagk Lssesemenit: Your teacher will check your

ability to use this verb in the following wuy:

you will be asked sever questions which require

you to use different forms of the verb "prendre'

Since this is bacic material, you will be
expected to answer with 90 percent accuracy.
P.0. 7 (1) (2) (3) (L) (5) (6) (9) (10)

#dhen you have completed Task 0, go on to

lagk 7 or, if you choose, work on the follow-
ing Optionsl Task:

Cpthonal Task L: In the Resource Center you

will find three suprlemental French textbooks.
Look at the readings marked out for you in
ezch one of the btextbooks, A1l of them desl
with food or eating. You know most of the

vocabulary alrecdy - you can find the mean-

ing of worde you do not know in the dictionary




hose o

Tre o s

on & blackbonrd Lo illustr:ste your

nointe,

—eaning of this verb in the context

of foods.

(d)

(e)

(£)

(r)

{ normsl or recular verbs., !

lot bozrd or colnre” chelk

Also, review the specicl

Provide additionsl explan:-
tlon or drill for thoce stu-
dents who need it.

Evaluate the students' func-
tional mastery of this con-
cept on & seven-iten question#
answer exercise to a criterim|
of 90 percent accuracy.
Provide additional help and
practice for those students
who do not reach the spec-
ified criterion or who do
not seem to understand the
prammaticzl concept involved,
le-evalus te these students
by mezne of vercions 2 &and/
or 3 of tle original test.
Have directinn sheets rezady

for thédse students who com- °

Flete Task o fairly quickly

and choose to g5 on to

:‘g
!
f
b
5
¢
?

cerds for each celection, [hese cards heve

been placea in the textbooks, Chaoce one
selection from the three; read i: silently
until you understand it completely. shen
you sre realy, do the reading comgrehension
exercise for the selection (also in the
textbook). Check your snewers from the key
on the bottom of the she~t eand place the
exercise in your folder for your teacher to
look at.

P,0. 5 (6) (9) (10)
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{ fask 7 rsther than do the
optionzl enrichment task.

(n) Provide optionsl enrichment

taske for tlose ctudents who

~re succescfml or. their first

try at the sysessment task: X

T

{1) Uelect three rezdings
from supplemental textbooks.

Indicste papes of reading

e

celecticne on booknarks ind
rlice in booke; (1i) Prepere
A ctlonarv. carde for the :
three reading selections and
flace them in the textbooks; ,
(111) Prerare & ten-item
reading coprehencion exer-
cice wiitl o key for each one
of the resedinr cselections

and irsert them in the text-
books,

P, 8 (L) (9) (1)

7. Developing Grameticel Concepts Task #7

"efer to 1.0, 7 also (1) (2) (3) ' ctudent Objectives:

(L) (=) (&) (9 (10) 1, fo uce the expression "sller prendre'
(+) Prepzre ¢~ 1 25-cmble the : correctly (with foods) in specking
~udiovisual meteriels and Frerch.

equipment needed for tids ; 2. lo understi:nd how the verb "aller"




(b) Frepare ont ture =

(e)

task: 1

. textbooks

. £lot bhoerd

. colored chelk

. tepe recordingc/tepe

recorier

leske

. cas.ertes/cassette recorders;

“
i

|
orzl substitution tes* on the?

H
i
3

ten iten

exgression "sller prendre,”

841 other vercions of the

. e ey w4 o emee

test ¢hold tlco be prepared
for those students who will
have 10 he recycled through
the antericel.,
in & brief, lirpe-prour dem- t
onctration secsion, stress
the “nllo-ing polnte rbout |
the eyrressior. "aller
prendre,”
. the nezring of the expres-
sion when used with infin-
itives

. the pramatic:l conceyt

involved in. the cormbirea-

tion of "aller" plus

P A

infiritive

can be nsed with other verbrs and

whet thece new combinations mean.
Participa*e in the grour demonstration
session conducted by your teacher. After
the session, study the expression "aller
prendre" sorie more., You will fint a sum=-
mary on page li0 of your textbook (see the
bottom of the rage). If voa feel vou need
more orzl practice, use the cascette labelled
=7,

Task Assecsnent: Your teacher will check

your ability to use the evpression "aller

prendre” in the following way:

Cue Your answer
. Vous . vous ellez prendre de la
sonpe

You will be —~iven ten of thess oral sub-
stitution itens end sre expected to have
el ght out, of the ten correct, This is an
orel test which your tescher or the aide
#1111 give to you.

Important!!! As you work, remember the fol-

lowing points:

o the expression "¢ller prenire" is a
M fferent vy of saylng ir. French what vou
would like to ert. For exaaple: "Je vair

prendre de l:¢ roure" means "I'1l hsve scup."

You have elrealy learned the present tense




hote:

flanrel bosrd, or colored chalk
on the blackboird are uceful in

expleining tlic concept.

(d)

(e)

(£)

<2

. the use of this construc-
tion with other verbs, for
example: "je vais psrler &
Herie.Y A brief orsl sudb-

stitution drill nay be

used here.

I transparency, slot board,

Provide additionsl precrice

for those students who need

it: & small-grour drill ces-
slion or sndividual practice

with & ciscette.

rvalu.te tte students' oral

rroficiency in French on thig
item by heviny them do a

ten-i tem oral substituti-n

exercicre, The criterion

for thi: exercice is 80 per-%
cent accuracy (8 i%ens cor-
rect out o 1),

Provide zddition:l he | :nd
rrectice for thoce studente
vwho do riot reach the spec=-

ified criterion. FfLe-evaliate

!
’
|

of the verb "aller." The second verh, "prendre"
?

in this case, #lways rencins the same. It does
not chang. ith the subject.

. other verhs csn be used in the szme way

in place of "prendre."

For example, "Je vuls porler & Marie" - "I'1l
talk to Mary." .hen you have completed [esk
i7, mo on to Task #8 or, if yov prefer, work
thds optional task:
P.0. 9, (1) (2) (3) (n) ()

Optionsl Task S

In this task you will lzarn how to uce the
expression "aller prendre" with other verbs
and nouns. In the packet for this task, you
will find a cassette and &« work sheet. Both
of them have uix short drills on "aller" rlus
a werb., Do 2 many of these drills as you
have time for. .hen you have finished the
Arills, prepar< five sentences using "eller”
plus & verb. @ecnrd thece five sentences on
yoar own cagsette ¢nd put it in your folder
for your teccher to listen to.

7,0, 7, (1) (2) (2) (L) (9) (192)

O Vi e
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theve students by means of
spezldry tests 2 and/or 3.
(g) Yeve irection sheets for
Task & ready for those stu-
dents who complete lask 7
fairly socn end chooce to go
on to Task B rather thsn the
optionel enrichmeni task,
(n) Provide optinnzl enrichmert
tasks for those students who
¢re successful on their first

try at the essessment task.

. P, 7 (1) (2) (2} () (9) (10)

e Developing Listening tkills Task 8
lefer to FaU. 2, zlso (3) (7) . Gtudent Objective: To recognize the follow-
&) (9 iny when you hear them sgid in French in a

(¢ ) Prepure and iccemble the short dialojue:

sutio-visual materisls and . Four kdnds of mesat

enuipnent needed for this . Four names of enimals

S e e v e ————

7' tasks g Task: Participste in the large-group session
. Pictures | #here your teacher will demonstrate and drill A
. [ransparencies/overhead : the mneening of the items listed zbove in a :
rrojector slort dizlogue. At the end of the large-

. Tepe-recordings/tepe grour session you ney want to take the listen-

recorder ing comprehension exercise ripght away. If
. Language Yaster cards/ you need more pructice, join one of the siall
z (“ Language kizster ! groups working with the teacher or an aide

ot M AT




o Llides/clide Projector

(b) Prepare and tape-record an

eight iten picture identifi-

cation test for listening

comprehersion (i.e., the stu-
dent listens to the picture

description end then choosges

the correct picture). wo

other versions of the test

rhould also be prepczred for

those students who need
additional work on the ma-

terisl.

-Clj-

(c) In a large-group demonstration

session, ucing visual me-
terialc, teach the meaning
of the followinr items in
the cortext of short Ha=-
logues:

. Four kinie of mezt

o Four nanes of :nincle

(d) Yrovide 2dditionel individ-
ual rractice for those stu-

dents whrn need it (with the

e

— v s em e .

]

Langus.ce Hacter, for inst?an

(e) Lvaluate the students' graesp

of meeninug or on eight iten

!
i
|
|

or you may drill yourcself on the Language
Master using Cards Bl-38,

Task Acsessment: .lhen you cre ready, ask

+ha topche
- o i %3

ae as

4

s cide, or & student wno has
already finished the task to give you the
listening exercise for Task 8. You will

be asked to point to pictures of an animal
or & kind of meat when you hear them said

on tape., You must achieve 90 percent on

the listening exercise. Record your score
for this test on your evaluation sheet with
the date. If you didn't succeed on your
first try, practice some more and try test #2
or test #3. If you did succeed, congratuls=-
tions! Go on to Task #9 or work on the
optionel task.

Poo. 2 (3) (7) (8) (9)

Optional Tesk 6: 5o to the liesource Area

of the classroom. Pick up the slides &end
cassette labelled "A 1z ferme." Look et
the slides and listen to the cas:-ette sev-
eral times. ihen you are recdy, do the

li stenirg corprehension exercise at the end
of the narration on the cussette. Correct
the exercise from the key &nd put your
answer sheet in your folder.

P.0. 2 (1) (9)




~CC .

listening comprehension test
involving the matching of
visual wnd oral items, The
criterion for this tec* is
90 percent.

(£) Provide additional help and
practice for those studentec
who do not reach the spec-
ified criterion. Re-cvaluste
these students by means of

comrrehension tests 2 znd/or |

3.

(g) Have ictures, cassettes or

tapes ready for those stu=-
dents who complete Task 8 ‘
alnost irmediately and choose
%o po on to [esk 9 rether

thar 4o the optionel task.

(h) Provide opticnal enrichment

1

taske for those students who ,

are successful on their firstz

i

try at the issessment Task,

9. Developing Speaking Ckills : Task #9
Refer to» P.0. 2. Also (2) (7) ; Ltudent Qgiective: o be able to name and

(") (9)

(a) Prejere ¢nd escemble the nec-; or in a dialogue with pronuncietion, fluency,

use the following items orzlly in scntences

( eseary sudlo-visual naterials; end accuracy accertable to the teacher or aide.
i f




and equipment for this task: . Four kinds of meat
. pictures . Four nanes of arimals
. texts of two dialogues pre-| Tasks:
viously lesrned step (a)tParticipate in a large-group drill
. tapes/tepe recorder session where you will practice the items
. cesecttes/cassette recorder| listed above orally ucing pictures and also
(b) In a lerge-group Arill ses- in two short dialogues that you know alrerdy:
sion, teach the promunciation} "Visite au zoo" and "hu Resteurant." At

of the i¢llowing items in thej the end of the session, you nay want to go

contert of simple dialogues: : on to Step (b) right away, but if you need

. Four kinds of meat more practice and review, join a drill group
. Four nemes of animals ' or work on your own using your textbook

(¢) Provide additional practice (Pages 29, 37 and L1) and a cassette. (#9-L)

for those ctudents who need Step (b):Yith 2 friend or group of friends

it: a small-grour session you can do one of the following:

et rme = < e o am——-

nf individual practice with (1) Prepere orsl descriptions of the

a cassette pictures in your textbook (Page L1)

(d) Evaluate the students' pro- | (2) Prepare oral versions of the dizlogue
ficlency in French on these ; "Visite su zoo" or "Au Restaurant”
items by having then do one but ucing the new vocabulary you have
of the followins assessment just leermed!
tasks: fask hesessnent: her you end your group
(1) Describc five pictures ~ are ready, ask the alde or the teacher to

. orallye. listen to vour oral presentation. Yomr

(2) Tole-rlay & cttuastion own pronuncistion, fluency, end accuracy in

involving either a visit French muct be at lesst accepteble: i.e.,




(e)

(£)

to a farm or a scene in a
restaurant

Fluency, pronunciation, ana
accuracy of ussre in hoth
cases should reach a minimum |

of 3 on & 05 scale.

Provide additional help and

rractice for those studerts

it A—

who do not reach the crite

¥

Re-evalutte these students.

e

Have direction sheets and i

meterliels ready for those

students who complete Task 9 !
H
fuirly ‘vickly. :

10. Developing Speaking Skills

(9)
(a)

(v)

Refer to P.0. 3. Also (2) (7) (8)!

Prepare and sssemble the
necessary audio-visuael mater-
ials and equipment for this
vask.

In a large-group drill ses-
sion, and ucing a variety of
visuzl materials, teach the
prominciation of the follow-
ing items ir the context of

a short sentence:

& ninimm score of 3 on a 0-5 scale. Hecord

your scorec on the evalurtion sheet with the

date, If you were not successful, practice

sone more snd try

2eain ... Go on to Task #10.

P.0. 3 (2) (7) (8) (9)

Task #10
Student Objectives

To be able to name the

following items orally in French from pic-

tures with rromunciation and fluency accept-

able to the teacher or teacher aides

o The names of

. The names of

four kinds of ple

four kinds of fruit

Task: Use the Languege Hsster and Langusge

Master Cards (C 1-8) or your textbook (pzge L2)

and a cassette (#10-1) for practice. Drill

these items until

then well. 4rk &

lask Ascessment:

you feel that you know
friend to check you on them.

Ask the teacher or a student

vowd o,

Talidngh g



(c)

(4)

(e)

(£

(g)

-8«

. The names of four kinds of
ple

. The names of four kdnds of
fruit

Provide additionsl practice

for those students who need

it.

Evaluste the students' orel

proficiency on this task by

having them identify pictures|

of the items listed above.
sriterion for accuracy is 90
percent. Prsnunciation and
fluency chou.d reech a mini-
rum of 3 on = -5 scele.
I'rovide addi tionel help and
nractice for those students
who 4c not reach the criterim
and re-evaluste them.

Hove all —m¢terials ready and
availehle for Task #11.

Provide ¢% lecct one optional

enrichnent task for those

students who prefer not, to

j
go on to lask 711 immediately.

i
¢
i
i
}
|
t
!
|

aide to give you the speaking exercises
for Task #10. You will be acked to identify
eight pictures of fruits and pies. You mst
be 90 percent correct in your identification.
Your pronunciestion and fluency must be
"acceptable"; i.e.; a mMinimum of 3 on a 0-%
scale. Hecord your scores on the progress
sheet with the dete. Go on to Tcsk #11 or
do the following optionsl task:

14

Optional Task 1: Co to the Games Shelf# in

the Resource hrea. Look over the games

which have ¢ oreen sticker on them. You now
know all the words necessary to play these.
Get & few friends to join you in pleying the
rame and "Amusez-vous!"

#Adaptations of Lotto, Tassword, Jeopardy,

etc.

P.0. 3 (2) (7) (8) (9)




~£9.

11. Jeveloping Speaking and Reading

Skills

efer to PO, 3 md 4.

(7

(a) Prepere and assemble the nec-

(b)

(c)

(1)

RN

Aso (2)
(8) (9)

essary sudio-visual materisals

and equipment for +his task.

In a lsrge-group session,

reviry the following itens

widch were recently intro-

duced:

. Tre nanes of four kinds of
[ie

. Tre names of four kinic of
fruit

Model and plecy the tape for

Conversation & (Page 43).

hccuracy, fluency, and pro-

nuncistion chcild resch a

mirdmum of 3 on & scele of

-

Previde 2139 tionel practice
for thorce students who need
it.

Tvoluate the ctudents! oral

vroficiency on tiic task by

——

!
]
1
!
i

Jack #11

Studer.t Objective: [o he able to use the

followiny 1tems orslly in & conversetional
s tuation 2 d 1n orsl reedinpg with promun-
ciation and fluency erccepteble to the tesacher
or an aide:

« The names of four kinds of pie

. The names of four kinds of frvit
Task: Take part in a large-group sessicn
where the teacher will review the items
tested above end will also drill Conversation
L (Pzge L3), both live end on tape. After
the lerge-group ses:ion is over, reresd Con-
versation /. several times either silently
or with a ccesette (#11-1). Jhen you feel
that you know Conversation A well enough,
join a smell grour and role-plsy Conversa-
tion A. Trv different roles until you find
ore that suits you. Practice with your
group until you csn do Conversation A fluently
and easily.

Task As:essment: ‘hen your group is reedy,

read the puerts first and then rrle-play
Conversation L for your teacher or aide, who
will eveluute ynur performance ond write in

commenits on your progress sheet. The minimum



hicving then role-pliar Con-
versation 4 (Fage 43).
lecurscy, fluency, and pro-
nunciation should reech a
minimun of 3 on & scale of

0": L]

Provide additional practice -
i
snd help for those students |

é

who do rot achieve the crite-
rion. ;
Have all materials ready andg
available for Task #12. ;
Frovide at least one optionaﬁ
enrichment task for those
students who prefer not to

po on to Tock 412 immedictel

12, leinforcemert of Vocabulary

Refer to P.0.'s (2) (3) (L) ()
6) (9)

1
i
i
See if5 for model., Contr:nt here ‘

involves names of fruits and viesi

13. Developing Cultural Concepts i

Pefer to P,0. 1 (2) (3) (9)
(a) Acsemble all mcterials, food
samplee, pictures, slides,

cookbookr, etc,

rating for this task is "acceptable" or 3
on & scale of 0-C. .hen you have finished
the Task Asrescment succecsflly, ¢o on to
Task #12 or do the following crtional taek:
P,0. 3 and i (2) (7) (8) (9)

Optional Task 8: Read Conversation B on

Page L3 silently with or without the cascette
(/,11-2) . Practice reading it aloud with s
{friend and record your reading on your own
cassette. I you still have time, work out
the answers to the oral questions on Cassette
#11=2., Check your snswers sgainst the key
which 15 on the cassette also. Practice the
questions and answers with a friend and
record them on your own cassette. Be sure

to put your cassette ii. your folder so that
your teecher can listen to it.

P.0. L (5) (9) (10)

Task #12

See Task #5 for model, Content here involves

names of fruitc and ples,
Po.'s (2) (3) (W) (5) (6) (9)

Task 112

Student Objective: To learn about some

typicel French desserts &«nd how to arrange,
serve, and eat ¢ frult and cheese course

"3 1la fran%aise."
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(b) set a small teble in the Task: Participate in the large-group ses-
French manner for serving sion and discussion on come tyrical French

the fruit 1 cheese course. desserts.

Describe or demonatrate how lask Assessment: Before the discussion ses-

this courre is prepared, sion, you will he given a sheet with a series
served, and eaten. Teach the| of guide cquestions to consider. When the
students the names of three large-group session is over, begin writing

or four of the most common up your answers to the guide questions. Be

dessert cheeses, Describe sure to consult the books and other printed

how these taste or better materials in the Resource Area of the class-
still, distribute samples. room, shen you have completed your work,

(c) In a large-group situation place it in your folder for your teacher to

A v - e —

read.

P.0. 1 (2) (3) (9)

discuss cultural contrasts
with regard to dessert

choices. LEmphasize French
appreciation for the subtle

mingling of flavors and tex-

b e i —— 3 —— o g P

tures in foods. Describe
two or tiiree other tyrical ‘
degserts such as "mousse au |
chocol~+", "Baba au rhum",

etc. [he teacher may also

P

wish to teach the students
the names of two or three
tvpes of "pd&tisseries".

(d) Prep:re guide questions for

( the Task issessment and

- . — -
i




distribute thece to the stu- t

dentse The (uestions should

i
focus on the followirg pointsl
1. dhet 2re some typicel des-

serts served in the stu- ;

dent's oun hcone?

?. #hat are some typical

French desser's?
3. Jhat culturcl contrasts
can be drawn from questiaql

(1) end (2)? i

1L. Developing ¥riting znd Listening |

Task #1L

!

ckills '

i
Refer to F,0. 2 and 6. #lso (3) |

(9)
(a)

(b)

Prepare and tape three short
dictztions based or Conversa-
tion £ (Fage L3). Incorporetd
a3 much of the new vocabulary
terrs (meets, fruits, pies,

etc.) as possible., The
criterion for this task

assessment should he no more

then four errors per dicta-

tion. )
If t'ic activity is new to

the students, demonsirste

Student Objective: To be able to take a

dctation on Conversation A (Page L3) of
your textbook, incorporating all the new
word cubetitutions you have just learned:
nemes of meats, animals, frults, pies, etc.
You should have no more then four errors
in your dictation.

Task: Particlpate in a large-group session
where your teacher will demonstrate how
best to prepare for a dictation and how to
take one,

Take as much time as you need to prepcre
for the dictation. Jhen you are ready, go

to the listening center with paper and pen-

cil,




(e)

(a)

(e)

1¢. Develoring ¥riting Skills and

<1

study techniques and dicta-

tion proceures in a large-
group situation.
Provide sdditionsl help,

explanation or drill for stu-

dents who need it. Re-evalats

4

students 25 necessary.
Have direction sheets and

naterials ready for lssk #15,

for those students who com~

———— ma e

plete Task #14 fairly quickly:
and prefer not to do the }
optional enrichment task.
Provide ortional enrichment ‘
tacgks for thoce students who f
i

are successful on their firsti

try at the assessment task.

Culture

Jiefer to FU.'s 1 and 6,

(2)

4t smmmEe s B e A PR, A PO SE Wt Wt TN ST

Also

(3) (7) and (9)

— . g 1

Concepts |
(a) Collect the nececsary visual f

Tesk Assecsment: Jrite th€ dictation ancord-

ing to the directions on the tape. Be sure
to rereed Jond recheck your paper very cere-
fully. +hen you are ready, take your paper
to 2 student aide who will check it. If you
have more than four errors, review the material
carefully sgein and ask for a retest. If

you have less than four errors, "Félicitatiors"
and go on to Task #15 or do the optional task
described pelow.

P,0, 2 and 6; (3) and (9)

Optional Task 9: Tn file drawer #3, you will

find & folder marked "Task #lL - Optional."
In the folder, you will find a story version
of Conversation A. The story has btlanks in
it and no erding. Your task is to complete
the story in any way that you wish == includ-
LTANT!! Stick to

ing a surprise ending. I

vocasbulary that you know. Be sure to place
your masterpiece in your folder.

P.0. 5, 6 (9) (20)

Task 15

Student Objectives: (a) To be able to pronounce

the nemes of four Frerch artiste correctly as
well as the nameu of four of their works.
(b) fo write a short description of ore of

the paintirgs in @ way that is "acceptable"



(b)

(o)

naterials for this tack:

In & lorge-group situation:

Prepare o -ord bank of the
above bacic vocabulary in

written form to he displ~yed

Rerroductions and/or slides
of c£ti1l 1lifes by Matisse,
Cézanne, Menet, Bonnard,

etc.

Explain the purrosee and
procedures of this activity
Tell the students a little ;

about the artist and the

history of and background
of each stil1l lifee.
Teach t:r students how to

correctly pronounce the

nsmes of the artists and

A A — T AN . i T —t - e

titles of each still 1ife,

. ———

Teach the students how to
write correctly the nsmes
of the artists and the

titles of each still life.
Review orally basic vocabu-i
lary needed: colors, names

of fruits, expressions of

liking or disliking, etc.

to the teacher. (3 on a 0-% scale,)
Tasks: Participate in a large-group sescion
where you will learn how to pronounce the
names of the artiste and four of their works.
Your teacher will also tell something about
the artist as well as the history and back-
ground of the still life. Join a smsll frour
working ir front of one of the art reproduc-
tions dieplayed on the wall. Help choose a
recorder or secretsry for the group and then
with the other members of your group, rrerare
8 written description of the art reproduction
in front of you. Help the recorder if neces=-
sary with spelling, verb endings, ete. lLis=-
ten carefully as the recorder reads your
group's comporition and make suggestions.

the composition will be written on an overhead
trensparency ro changes can easily be made,
Rejoin the large group where your teacher

will put the different group compositions on
the overheed projector for comments and suge-
gestions.,

B an art critic!

Task Assessment: On your

own, prepare a shor: (one-half page) descrir-
tion of one of the still 1ifes displeyed on
the walls-~the one you like the beste-or one

in the picture file or any of the art hooks




()

*(e)

(£)

60

on the bulletir. boerd. Make
sure that picture dictionades
sre avallable in the Hesource
hre&.

In smell group sessions, heve
the students, &s an exercise
in group composition, describei
orally one of the reproduc- |
tions of £till lifes dis-
plaved on the walls around

the room. H:ive one student

in each grour act as record!!'.s
If possible, have the group i
compositions written on an |
overhead trznsparency. |
In a second large group ses~ :
sion, critique the group |

compositions using the over-

head projector.

/1low the students to work ;

inderendently at writing in
Frerich a description of theind
favorite still 1ifes. They

ney choote one displayed in

*he classroom or look for

art books and picture cnl-

lectinrs in the Revource ‘

in the Resource Area. If you forget a word
or an expression, look at the "Banque des
mots" on the bulletin board or at one of the
Flcture dictionaries in the Resource Area.
3e sure to include the followine ir your art
criticisms

. the nane of the artist

« the title of the still 1ife

. & short, clecr descriptiorn of the still

1life

why vou like this particulsr still life

or why you chose it.

shen you have completed your ert criticism,
ask a friend to read it over for comments and
sugoestions. Jrite it up in finel form (ball-
roint pen, rlease!) and place it in your
folder for your tescher's comments and sug-
gestions.
Your teacher will evaluate your written work
for the following points:

« How well it is organized

. How clear it irs

. How accurate it is in form and meaning
You must receive a totsl everage of 3
(acceptable) on a 0-% scale. If you fall

helow 3, write &# second draft of the descrip-

tion efter consulting with your teacher for
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trce for otrer poccibilities,

suggestions ond help. If you did stvecced,

(g) Zvelucte the zuviderts! writ- 2o on to Task #1¢ or Ao the following oy tionecl
ten work for the following task,
elements: P.OJs 1, £ (2) (3) (7) (9)

(k)

(1)

(3)

. orgatdration
. Clority
. sccuracy of mearing
. accuricy of form (structure,
spelling, etc.)
fhe oversll averapge should be
&t least 3 on a 0-5 scele;
i.es, &n "accepteble" rating.
Have students who do not
reach the criterion of 3
urlte a record draft of their
descriptione. Provide sug-
gestlone and helr ec reeded.
sgemble direction sheets
end naterials for Tosk #16
for those students who com-
I'lete this task fuirly scor.
Provide optinnal enrichment
tacks for those ctudents who
rrefer not to go on irmedi-

ately to Tersk 316,

Optional Task: cither on your own or with

two or J.ce of your friends, go to the
hedia Center. /[sk the librarier for Series B
11mstrips on Ffrench irt., Preview these,
select one, znd from the rrinted material in
the packet, rrepare a short presentation for
the total group. Tell your teacher the dste
when you 141l be ready to present your pro-
gram.

P.0. 1 (9) (10)

#Taske (d) and (e) may be omitted

( with students who have had .aore




ex;.erience with writing activities

at the composition level.




APrENDIKX




<68=

STUDENT COMPETENCIES - LEVEL I

LISTENING

Level 1

Taped utterances ere spoken in the foreign language by native speakers.
Teagsher spesks in mtandard cereful spsech at normal speed.

I, Situational
A. Student has vocabulary and structure necessary to understand

1. OGreetings

2. Expressions of health and sickness
3. Introductions of persons
L. Giving and asking of names

5. Cardinal and ordinal numbers 1-100
6. Family reletionships

7. Age and birthdsy expressions

8. Addresses

9. Telephone mumbers
10, Time-telling
11. Months, days of week, seasons

12, Ordering of foods in restaurants
13, Weather expressions

1. Common pastimes (sports, movies, dances)
15. Shopping for clothes and food

B. Student identifies subject of a simple exchange of dislogue.

C. Student identifies the proper orel rejoinders to simple oral ques-
tions or statements.

D, Student understands routine classroom directions.

E. Student understands recombination of familiar material after several
hearings.

II. Structural

A, Student comprehends aurally the sound system including accent,
rhythm, and intonation.

B. Student discriminates among all sounds in the foreign languages
as they are given in utterances of one or two syllables.

C. Student understands names of punctuation marks and accents.

D. Student understands these interrogstive words (1ist according to
language).

E. Student distinguishes among affirmative, negative, interrogstive
utterances.

F. Student understands these common prepositions (1ist according to
languagze).

(, »Adspted from Skills Charts: Levels 1-IV developed by Montgomery County

Public Schools




Level I, Con't

T+ Student understands the following structures:

1. Present tense of verbs

2. Pronoun direct objects

3. Pogcessive sdjectives

4. Demonstrative adjectives

5. Disjunctive pronouns

6. Indefinite snd definite :rticles

7. Masculine and feminine forms of reguler adjectives and selected
exceptions

SPEAXTNG
Level £

idrdcked «nd directed utterances are spoken with good rhythm, intonstion,
and promnciztion at a speed slower than native. Original utterances are
spoken well enough to be understood.

I, Mimicry (Immediate repetition of & model)

A. Student imitates accurately sll sounds, -

B. Student imitates accurately all dialogue sentences and structures
practiced at this level.
Student learns alphabet by repetition.

T . Mrected (Teacher-motivated responses)

h. Student answers simple questions on subjects which he understands
aurally, manipulating correctly the pronoun and verb in the present
tense.

B, Student answers correctly simple questions containing interrogative
words on subjects which he understands surally.

C. Student answers simple questions using correctly the negative form
of the verb in the present tense.

D. Student responds correctly to simple questions involving:

1, Greetings 9. Telephone numbers

2. Expressions of health and sickness 10. Time-telling

3. Introductions of persons 11. Months, days of week, seasons
L. Giving and asking of names 12, Ordering of foods in restau-
5. Gardinel and ordinal numbers 1-100 rant

6. Family relationships 13, Weather expressions

7. Age and birthday expressions 4. Corrion pastimes (sports,

8. Addresses movies, dances)

19, Shopping for clothes and food

E. Student uses cardinal and ordinal numbers 1-100 correctly.
F. Student uses common colors correctly.



III. Original (creestive expression)

A. Student spells orelly using the foreign alphabet.

B, Student uses correctly the following verbs in the present tense
(11st according to foreign language).
Student uses correctly pronoun direct objects.
Student uses correctly possescive adjectives.
Student uses correctly disjunctive pronouns.
Student uses correctly indefinite and definite articles.
Student uses correctly mesculine and feminine forms of regular
adjectives end selected exceptions.

READING
Level I
The vocabuliry and lenguage structures which serve for resding are
those which have been previously mastered aurally-orally in the stu-
dent's development of the listening=-speslkdng skills.
Intensive (teacher-guided)

A. Gtudent reads bssic dialogues with ease and understanding.

B. Student reads questions and answers related to basic dielocues.

C. Student reads aloud or silently a variety of conversations end
recombinations of both vocasbulary and language structures.

D. Student reads questions based on conversation passages.

ARITING

Level £

411 written work is based on words, phrases, and sentences which the
student has first learned orally.

I, Dictated Composition

A. Student cories correctly all materisl which he has learned orally.
B. Student spells correctly as they are dictsted the following items:

1. Numbers 1-100

2. Days of week, seasons, months

3. Simple time-telling expressions

L. Names of family relationships

S. Certain other common words (about 300) and expressions from
basic text.

II. Mrected Composition

A, Student writes answers to questions based on selected conversations
resad,

B. Student writes simple reports based on answers to questions about
selected conversations and/or dialogues read.
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CTUDENT COMPE NCIES - LEVEL IIx

LISTENING

Level II

Taped and teacher utterances are spoken in stcndard, careful langnsge
<t normal speed, The listening skill ret'ers to understanding of the
orsl language only without reference to written form.

I, Situational

A. Student enrichec previously learned situztions with new vocgbulary
and struct-res.

B, Student uaderstands some unfemiliar phrases and words through
"sensible guessing” within the context of & familiar subject.

C. Student understands recombinations of familiar material after
several listening sessions.

D. Student understands most of the details of s dialogue in the
following situationss

1. Shopping

2. Directions

3. Various everyday life eituations

L. Vacation travel (routes, hotels, tickets, reservations)
5. Additional pestimes

II. Structural

A. Student becomes more skillful in differentiating between phonemes.

B. Studert understands 211 common Pronouns, objects of verbs and
prepoei tions.

C. Student can ddstinguish among present and past tenses and the
imperative form.

D. Student understands the following structuress

1, Present, future, and past tenses.

2. Selected irregular verbs in present, future and past tenses.
3. Reflexive verbs.

4. Indirect object pronouns.

SPEAKING
Leval II
A1l mimicked snd directed utterances are spoken with good rhythm,
intonation and pronunciation at a speed somewhat slower than native.
All original utterances are spoken well enough to be understood.

hdepted from Skills Chartss Levels I-IV developed by Montgomery County

Public Schools,. W




I.

II.

III.

-72-

Mimcry (immediste repetition of model)

A, Student imitotes sccurstely selected dialogue sentances, &tructures,
and vocebulery cstudiec ct this level.
3, Studert becones more ckillful in differentiuating between sounds.

Direcied (tencher-motivated responses)

;e Student reads eloud after cseversl hesrings that materisl which has
been ctudied in written form.

B, Ltudent responds in com.lete sentences to uuestions based on reading
noterisl and dielomes presented at thie level.

C. student prenares orel sumneries based on meterisl read.

D. Student forrulates quectione hased on dialogues end resding selections
already mectered.

Original (creative expression)
Student, uses correctly the structures learned in the listening skills.,

REAINO

Level II

II.

[1 aeteriel read is either & recombination of kmown lexical and
structurel items or is initially presented by the teacher for com-
prehencion and pronunciation.

Intensive (teacher-guided)

A. Student reads o veriéty of materials developed bv textbook writers.
B. Student reads questions and snswers based on textbook.

Semi-Extensive (teccher-motivated)

h. Student resds conversatiors.
3, Ltudent resdc gquestion-enswer exercises brsed on conversations.
C. Stndert reeds c1ibstitution exercises based on conversetions.

SRITIN 3

Level I_I

I.

£11 written work is spelled correctly and reflects the correct use
of the idioms and structures of the lsnguage.

JHetrted

A. Student 1rites from dictation paragraphs based on answers to
nquestions on netericl resd, vocabulary, etructures, and written
compositions previously lesrned in oral form.

8, Student spells correctly vocebulery words snd phrases studied
for sctive use ¢t this level,
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{ II. Jrected
k. Student uces correctly structurec learned ¢ this level muking the
) necass&ary written changes required by the sranmatical patternc.
Y, Ltudernt writes unswer: to questiono bu.ed on material read.
TI1. Free
L. Student writec brief compocitions on material resd.
3, S:audent writes questions based on material read.




